Pupil premium strategy statement

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged students.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail

Data

School name

Walsall Academy

Number of pupils in school

1072 (Year 7 to Year 11)

Proportion (%) of pupil premium eligible pupils

44 1%

Academic year/years that our current pupil premium 2025-2028
strategy plan covers (3 year plans are recommended)

Date this statement was published October 2025
Date on which it will be reviewed October 2026

Statement authorised by

Simon Topper

Pupil premium lead

Shelley Walklate

Governor / Trustee lead

Bernard Dickinson

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount

Pupil premium funding allocation this academic year £451,500
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £451,500




Part A: Pupil premium strategy plan

Statement of intent

At Walsall Academy, our intention is that all students, irrespective of their background or
the challenges they face, make good progress and achieve high attainment across the
curriculum, particularly in EBacc subjects.

The focus of our pupil premium strategy is to support disadvantaged students to achieve
that goal, including progress for those who are already high attainers. We will consider
the challenges faced by vulnerable students, such as those who have a social worker
and those who are classed as young carers. We also want to raise the aspirations of our
disadvantaged students.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged students require the most support. In addition, the length of the school
day is extended beyond the norm and further interventions and enrichment opportunities
take place in Session 3, after timetabled school hours. Walsall Academy also invests in
a range of support staff to look after wider student needs and works with partner
organisations where they were able to enhance what we can offer in-house.
Furthermore, we have a strong focus on mental health and wellbeing, ensuring that all
students feel supported. We identify that the challenges faced by disadvantaged
students may mean they are likely to suffer with poor mental health.

We will ensure that disadvantaged students are challenged in the work that they are set,
that we act early to intervene at the point where a need is identified and that we adopt a
whole-school approach in which all staff take responsibility for disadvantaged students’
outcomes and raise expectations of what they can achieve.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged students.

Challenge | Detail of challenge
number

1 Socio-economic disadvantage

Socioeconomic disadvantage continues to be a significant barrier to educational
success for our disadvantaged students. The Academy serves a community
where levels of deprivation are higher than national averages, and 44.1% of
students are eligible for Pupil Premium funding support.

Students from lower-income households often have reduced access to
educational resources, such as digital devices, study space, and enrichment




opportunities outside of school. Limited cultural capital can affect confidence,
aspiration, and engagement with the wider curriculum. Families experiencing
financial hardship may also face barriers to consistent attendance and
punctuality, due to transport, caring responsibilities, or instability in housing and
employment.

At Walsall Academy, we endeavour to address the disproportionate challenge
that socioeconomic disadvantage presents for disadvantaged students, with
carefully targeted academic and pastoral interventions, and individual funding
support offers for equipment and opportunities beneficial to learning and
development.

SEMH needs

A growing number of students at Walsall Academy present with social,
emotional and mental health (SEMH) needs that impact their engagement with
learning, relationships, and overall well-being. These needs are often
heightened among disadvantaged students, who may face additional stressors
linked to financial hardship, family instability, or exposure to adverse childhood
experiences (ACEs).

SEMH difficulties can manifest as low self-esteem, poor emotional regulation,
anxiety, or disengagement, which can in turn lead to reduced attendance,
behaviour incidents, or barriers to classroom participation. Students
experiencing these challenges often find it more difficult to sustain focus, build
positive peer relationships, and make consistent academic progress.

For disadvantaged students, limited access to external mental health support,
alongside pressures at home, can exacerbate these issues and create a cycle
of underachievement and low aspiration. In some cases, unmet SEMH needs
can also increase the likelihood of exclusion or persistent absence, widening the
attainment gap.

At Walsall Academy, addressing SEMH needs is therefore a central priority
within the Pupil Premium strategy. The Academy recognises that students must
first feel safe, supported, and emotionally secure to achieve their potential.
Targeted interventions—including mentoring, counselling, and behaviour
support — are key components of the school’s approach. By prioritising mental
health, emotional literacy, and resilience, the Academy seeks to remove barriers
to learning and enable all students, particularly those who are disadvantaged,
to thrive academically and personally.

Lower academic starting points

Many of our disadvantaged students transition for Key Stage 2 into Key Stage
3 with lower academic starting points than their peers, particularly in literacy and
reading comprehension. This gap often reflects disparities in early educational
experiences and access to language-rich environments prior to secondary
education. For some students, limited exposure to reading materials, vocabulary
development, and structured literacy support during the primary phase
contributes to weaker literacy foundations, which can persist into Key Stage 3
and beyond.

Low literacy levels affect students’ ability to access the full curriculum, engage
confidently with complex texts, and articulate their understanding both orally and




in writing. This impacts not only progress in English but also attainment across
a wide range of subjects, including those that rely heavily on reading
comprehension, extended writing, and technical vocabulary.

For disadvantaged learners, the literacy gap can widen over time without
targeted intervention, as they may be less likely to read for pleasure, have
limited access to books or digital learning tools at home, and receive less
academic support outside of school. These factors can undermine confidence,
reduce engagement, and lower overall aspiration.

Addressing lower literacy levels is therefore a key focus of the Pupil Premium
strategy. The Academy recognises that strong literacy is the foundation of
academic success and personal development. A range of targeted
interventions—such as diagnostic reading assessments, small-group literacy
support, structured phonics and reading catch-up programmes, and explicit
vocabulary instruction, and digital support programmes from Lexonic - are in
place to close these gaps. Embedding a whole-school culture of reading and
language development ensures that disadvantaged students build the skills and
confidence needed to thrive across the curriculum and achieve strong
outcomes.

Attendance

In 2024/25, disadvantaged students generally had lower attendance rates
compared to non-disadvantaged students in all year groups, reflecting wider
national and local trends. Overall, disadvantaged student attendance was 88.9%
compared to non-disadvantaged full-year attendance of 94.7%.

Maintaining consistent attendance remains a significant barrier to success for
some disadvantaged students at Walsall Academy. Even small differences in
attendance can lead to substantial learning loss over time, particularly for
students who already have lower academic starting points.

Barriers to regular attendance among disadvantaged students are often
complex and multifactorial. They can include factors such as family instability,
transport challenges, caring responsibilities, health concerns, and low
engagement or motivation linked to wider socioeconomic pressures. In some
cases, poor mental health or anxiety can further reduce school attendance,
particularly following periods of disruption to learning during and after the
pandemic.

Low attendance leads to gaps in knowledge, reduced continuity of learning, and
lower academic confidence, all of which contribute to slower progress and
reduced attainment. It can also affect social connections and well-being, making
it harder for students to re-engage fully when they return to school.

Our Pupil Premium strategy therefore prioritises early identification of
attendance concerns, close monitoring of patterns, and targeted intervention
and support for families and students. Collaboration between the Attendance
team, pastoral staff, external agencies and parents ensures that barriers to
attendance are addressed holistically. By promoting the value of education,
strengthening relationships with families, and celebrating good attendance, the
Academy aims to reduce persistent absence and ensure all students have the
best possible access to learning.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To reduce the impact of socio-economic
disadvantage on progress and attainment of
disadvantaged students.

By the end of our current plan in 2028, the
Attainment 8 / Progress 8 score gap between
disadvantaged and non-disadvantaged
students will have narrowed (2024-25 A8 gap
is -11.8). The Attainment 8 / Progress 8 score
gap for disadvantaged students at Walsall
Academy will continue to be lower than
National Average.

Appropriately allocated funding and targeted
invitation will ensure that there will be no gap
between disadvantaged and non-
disadvantaged students in attendance on
external trips and visits, and on external extra-
curricular programmes.

Student voice surveys and tutor feedback will
show a measurable increase in
disadvantaged students reporting
confidence, aspiration, and readiness for the
next stage of education or employment.

All disadvantaged students will access high-
quality careers education, with 100%
receiving one-to-one guidance by the end of
Key Stage 4.

The proportion of disadvantaged students
progressing to positive post-16 destinations
(education, training, or employment) will
meet or exceed national averages by 2028.

To reduce the impact of SEMH needs on the
progress and attainment of disadvantaged
students.

Qualitative data from student voice, parent
surveys and teacher/mentor observations will
evidence improved levels of positive mental
health and wellbeing of disadvantaged
students.

Student voice will evidence the positive
impact of targeted SEMH support from the
Mental Health team, and involvement in
programmes like SPECTRUM.




To address the lower academic starting
points of disadvantaged students with
targeted strategies and support, focusing
particularly on literacy, in order to narrow the
progress and attainment gap through KS3
and at the end of KS4.

Internal assessment data (KS3 and KS4) will
show a consistent reduction in the attainment
gap between disadvantaged and non-
disadvantaged students in core subjects
English, mathematics, and science.

The percentage of disadvantaged students
reading at or above their chronological
reading age will increase from baseline by
10% each year.

Gaps in literacy progress between
disadvantaged and non-disadvantaged
students will reduce by at least 20% by the
end of the strategy period.

All disadvantaged students identified with low
literacy on entry will receive targeted
intervention, with 80% making expected or
better progress by the end of Key Stage 3.

To achieve and sustain improved attendance
for disadvantaged students, and work
towards closing the gap between
disadvantaged and non-disadvantaged
student attendance.

The gap between overall attendance for
disadvantaged students and non-
disadvantaged students will narrow to 2% by
2028, with the persistent absence gap
reduced to 5%.

Attendance gaps between disadvantaged
and non-disadvantaged students will reduce
by at least 1 percentage point per year.

There will be increased participation of
disadvantaged students in enrichment, and
extra-curricular programmes, evidenced by
internal participation tracking. The gap
between disadvantaged and non-
disadvantaged student attendance in these
activities will narrow year-on year.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.




Teaching (for example, CPD, recruitment and retention)

Activity Evidence that supports this Challenge
approach number(s)
addressed
All cover for absent Students will not miss out on specialist | 3
staff delivered by learning if their teacher is absent. Cover
subject specialist will be set departmentally, with subject
?I!’;eicé);jg)llc.)yed by speciglists deIivering_ high  quality
material wherever possible.
Development of a Whole-school initiatives have been | 3
school wide literacy introduced through Personal Tutor (PT)
strategy by lead literacy | time and are the responsibility of every
Eigldq\?gn?gged student PT to endorse.
team. All KS3 students have a loaned library
book as part of their English curriculum;
students discuss their reading books and
reading experience during PT time.
All Year 7 students have their reading
age assessed at transition
using a Lexonic digital package.
Students with lower than expected
reading ages then begin targeted literacy
support, delivered through the English
department, before being re-tested.
Once the reading age gap has been
closed, students graduate off the support
programme.
Whole-school CPD is delivered through
the academic year to continually
introduce, monitor and evaluate
strategies designed to specifically
address low literacy levels of
disadvantaged students (e.g. Language
for Learning).
Additional Planning, Full-time teaching staff will be on no | 2,3
Preparation and more than an 80% teaching timetable to
Assessment Time for all | give sufficient time for the planning of
staff.to support overall high-quality lessons and enrichment
quality of lessons and .
assessment. activities.
Improving the teaching | Subscription with the Chartered College | 3
and learning and CPD | of Teaching for some members of SLT.
of the staff.
Develop middle leaders | Three members of SLT have received | 2,3

and senior leaders in
their respective area
through extensive CPD.

membership to the Chartered College of
Teaching to utilise the research, training
and CPD available.




Two members of SLT are currently
progressing through an externally-
delivered additional leadership
qualification programme.

All teaching staff, LSAs and some admin
staff have been signed up to the National
College of teaching platform.

In addition, a small number of
teaching staff are in the process of
completing NPQ courses, due for
completion this academic year.

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Activity Evidence that supports this Challenge
approach number(s)
addressed
Closing the knowledge Session 3 will be used for additional | 1,3
gap and lost learning revision and enrichment activities.
through session 3. Departments can tailor their Session 3
for disadvantaged students, including
most able.
To use more able post- The use of the Reading Mentors | 1,3
16 students as peer programme at Walsall Academy has
tutors for shown excellent success in both the
underperforming KS3 reading ability of Key Stage 3 students,
students. . , .
as well as their confidence and social
interaction skills.
To use a There is substantial evidence that | 1
comprehensive Careers | students from areas of higher deprivation
Programme to raise either lack the self-belief and/or self-
aspirations. awareness in order to progress towards
aspirational career goals. As well as the
various activities that we run, we have
specially trained and experienced staff
who offer a lot of one-to-one support to
students to tailor the advice and
guidance to them and ensure we are
meeting their individual needs. This
dedicated information and support is
designed to replicate what other less
disadvantaged students may receive
from other sources.
Provision of numeracy All students have access to Sparx | 1,3

software to support the
development of
improved numeracy

Maths. Through this, we are able to set
work and monitor progress and identify




skills for those

students who need further support. Pupil

struggling with Premium students are monitored
numeracy. closely.

Participation in EEF 15 pairs of Year 10 ‘coaches’ will coach
CoachBright Peer to year 7 pupils in maths for 10 60-minute
Peer Coaching in Maths | gegsions over 10 weeks, outside of

project (2025-26)

timetabled curriculum time. The Y10
coaches receive external training and
graduate from the programmes once
completed successfully. Eligibility criteria
intend this project to involve high-attainer
in maths at Y10, and low attainers in
maths at Y7. At least 80% of the Y7
students involved will be disadvantaged,
and at least 50% of the Y10 coaching
students will be disadvantaged.

Provision of access to
digital learning
platforms.

All students have free access to Century
Al. This is an online learning platform
that uses artificial intelligence to create
personalized educational pathways for
students. It combines Al with learning
science and neuroscience to identify
students' strengths and knowledge gaps,
then provides tailored micro-lessons and
activities to support their learning. The
platform also gives teachers powerful
data analytics to track student progress,
identify misconceptions, and reduce
workload.

1,3

Subsidised revision
materials.

Disadvantaged students will be provided
with subsidised revision materials, such
as revision guides and past papers.

1,3

Appointment of
learning support
assistants (LSA) to
provide 121 and small
group support.

Mentoring/early interventions in place for
students from groups with
disproportionately  high  rates  of
exclusion who exhibit behaviour issues.
These two mentors join the other LSAs
at Walsall Academy who also run
programmes with students who need
extra support, such as behaviour, anger,
self-esteem and anxiety.

1,2,3,4

Staff SEND Champions

All staff are allocated SEND champions
of a small number of SEND students
from one or more of their teaching
groups. This role has been introduced to
further enhance the quality of the
individualised provision of SEND support
in the school. The SEND Champion staff
member will meet with their identified




student each half term to explore what is
going well for them generally in their
lessons, and where more support needs
to be put in place. They will also meet
with the assigned LSA and the student’s
parents/carers to share the half-termly
update and welcome input and feedback
from all involved.

Alternatives to
exclusion are used

where possible e.g.

LINC/alternative
provision.

Students can access mentoring support
and have reflective and restorative
conversations after incidences of poor
behaviour. Alternative provision will
always be sort for most disadvantaged
students i.e. LAC.

1,2,3,4

10




Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Activity Evidence that supports this Challenge

approach number(s)
addressed

We have an in-house We have seen a year-on-year increase | 2

counselling service with | in the need for mental health support

two qualified for our students following the 2020 and

counsellors. 1:1 2021 lockdowns due to Covid-19.

Sessions, groups The Mental Health team support all

sessions and targeted students in need of wellbeing support,

Sessions will be following referral by parents, external

provided. agencies and also academy staff.
2025-26 will see targeted mental health
support offerings for disadvantaged
students.

Wellbeing Champions There are 41 Wellbeing Champions in | 2
the academy. These trained staff

Staff members support students where a need has

comp Ieteqq 6-week been identified, in advance of referral to

online training course .

with Place2Be, offering the in-house Mental Health team.

additional wellbeing

support to students.

Mentoring Students can access their support from | 2
their mentors when needed. They can

There are five fully also complete a range of programmes

trained mentors in the such as anger, friendship and self-

Academy who work

with both esteem.

disadvantaged and

non-disadvantaged

students depending

upon their needs.

One to one parent All students have a one to one meeting | 1, 2, 3,4

meetings with Personal | with their personal tutor throughout the

Tutors. ear.

Student Led Y -

Conferences (SLC) for In addition, ea(?h year group has a

Year 11 and Sixth Form Student Learning Conference, or

students. Passage Presentation (Y9), with
Personal Tutors and parents/carers to
present and discuss their academic
progress.

Enrichment programme | All students will have the opportunityto | 1, 2, 3,4

provision utilising a access a wide range of Session 3

wide range of activities activities, with access to funding

fo engage students support for those students that need it.

across all year groups

and full school year.

Attendance Lead, The academy attendance and | 4

Attendance Manager, safeguarding teams work closely

Designated
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Safeguarding Lead and
EWO to work
collaboratively to raise
attendance concerns at
the earliest opportunity.

inconsistent
and tackle

together to identify
attendance patterns
persistent absence.
The 'Golden-Hour’ attendance strategy
has also been introduced, whereby
non-PA students who are absent from
school on any given day receive a
phone-call in the afternoon to check
welfare and encourage return to school
the following day.

Employment of full-time
School Nurse to
support students’
wellbeing needs.

Walsall Academy employs a full-time
School Nurse who is also a member of
the Safeguarding Team. Students can
access support from the Nurse on their
breaks, or when needed. The School
Nurse has additional training in
diabetes support, as well as additional
mental health training.

2,3

Providing clothing and
Kit.

Pupil Premium funding is used to
support families with funding school
uniform, PE/Performing Arts kit and
specialist  uniforms.  All  written
information, or in-person information
events for parents and carers now
advertise financial support for families
in need.

1,3

Attendance rewards

Weekly prize vouchers for students who
have achieved 100% attendance for
that week (and have sustained an
above 96% overall attendance for the
year). Prizes are for Years 7 — 11 each
week.

At the end of a term students receive a
prize for 100% attendance overall.
Students who  achieved 100%
attendance last year are given the
opportunity to go on a school trip of their
choice.

Attendance letters are shared with
parents of students achieving 100%
attendance each half term.

Students are spotlighted for their 100%
achievements over their academic
journey.

The Badge System is in place for 100%
attendance at the end of each academic
year — badges have the year inscribed
and alter in colour for each student

12




reaching 100% each consecutive year
of their 5-year journey (purple, bronze,
silver, gold, platinum).

Improving the wellbeing | Creation of the Jubilee Wellbeing | 2, 3
of staff and students Garden through Eco Club.

through gardening.

Providing the missed We offer an extensive offering of | 1,2,3,4

opportunities of cross
curricular learning and
extra-curricular
activities

opportunities for learning outside the
classroom through external trips and
visits, both residential and non-
residential, throughout the academic
year to all students in all year groups.
This carefully arranged programme of
opportunities ensures that all students
have equal opportunity to access a
wealth of extra-curricular experiences,
with financial support where needed.

13




Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 — 2025
academic year.

Over 40% of our students are eligible for Pupil Premium funding. However, this does not
reflect the full level of disadvantage that our learners face. Walsall Academy continues
to have a high number of Child in Care on roll, as well as students on social care plans.
Furthermore, we have seen an increase in the number of young carers since the Covid-
19 pandemic.

The examination series for the 2024-25 academic year suggested the performance of
disadvantaged students continued to be lower than that of their non-disadvantaged
peers.

Reasons for this stems from the continued legacy of the impacts of Covid-19 and the
direct impact of socio-economic disadvantage on children.

We have continued to use Pupil Premium funding to provide wellbeing support for all
students, and targeted intervention where required. For the 2024-25 academic year, two
school-based counsellors supported all students in need of mental health and wellbeing
support, delivering a holistic approach to wellbeing and mental health. This has been
supported by the on-going safeguarding training and updates for all staff, with a particular
focus on raising awareness of the specific challenges that socio-economic disadvantage
brings for children in disadvantaged families.

Overall attendance in 2024/25 was 94.7%. This is an increase from the previous year
which was 90.4%. The attendance of disadvantaged students was 88.9%, which was in
increase on the 86% attendance in the previous year.

To improve the attendance of all students we are focusing on early intervention through
monitoring systems that enable us to identify students whose attendance falls below a
certain threshold, prompting timely interventions as seen in the flowchart below. We are
using over communication in the form of utilising text reminders and notifications for
parents and students to emphasise attendance importance, along with personalised
outreach for those with attendance issues. We are prioritising engagement through
incentive programmes to reward good attendance and frequent triangulation of
information sharing in pastoral, safeguarding and behaviour areas of school. We can
then ensure that there are services to support students facing challenges that affect their

14



attendance. We are driving through reqular CPD reminders and through the role of the
PT the importance of a positive school environment where students feel safe and
supported. We are driving a warm and strict approach to student and staff relationships.
We are seeking the support of our EAO and the Local Authority to help us develop
specific programmes for disadvantaged students to address their unique barriers to
attendance e.qg. Early Help.

In August 2025, the Academy held its fourth annual Summer School for in-coming Year
7 students. The aim of this was to support an effective transition to secondary school.
The Summer School continues to be a huge success, with 38% of the students who
attended being from a disadvantaged background. Student Voice evidenced this
success when students commented that they felt more confident starting school in
September. Parent Voice also highlighted the positive impact that Summer School has
on effective transition for all of our students.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

1:1 counselling, drop-in sessions, In-school counselling service
targeted group therapy sessions.

Words for All Project Whole Education

Summer School Programme Duke of Edinburgh

Summer School Programme British Exploring Society
National Achieving Wellbeing Achievement for All

Wellbeing Survey The Mercers’ Company
MCCT membership The Chartered College of Teaching
Safeguarding Pro Andrew Hall Safeguarding Pro
Children’s University Programme Children’s University

PSHE Programme PSHE Association

The National College The National College
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